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WESTERN WASHINGTON UNIVERSITY 
Fairhaven College of Interdisciplinary Studies 

 
FAIR 336b, Special Topics in Social Issues: Joe J. Ferrare 
Education and Social Order Office: FA 341 
Winter 2013, TR 3:00-4:50pm email: Joe.Ferrare@wwu.edu  
FX 312 Office Hours: MW 2pm-3pm & by appt.  
 
Course Objectives 

In 1932 George Counts raised the question, “Dare the school build a new social order?” Counts’ 
question spoke to a provocative debate that is as relevant today as it ever has been: Does the 
education system reproduce inequalities in society, or are there instances in which schools 
provide spaces to contest and transform existing social orders? In this course we will use the 
“production/reproduction” debate as a way to critically examine mainstream and alternative 
educational practices, and the role these practices can and do play in shaping gender, class, 
ethnic, and race relations within educational systems and exogenous social orders.  To examine 
these relationships we will draw from a range of theories as well as empirical research spanning 
the past 35 years.  With this focus in mind the course will center on the following themes: 

1. The historical and contemporary roles of education and “schooling” in society 
2. The sociological and political contexts of pedagogy and the curriculum 
3. Issues involving race, class, gender, sexuality, and ethnicity (and their dynamics) 
4. Alternative educational practices and “real” utopias 

These themes are not mutually exclusive and do not constitute a sequential order.  Rather, they 
represent a sample of the many points of reference from which we will situate education in 
relation to other forms of social order.  
 
Class Format 
The main format of the class meetings will be discussions of the readings, which we will pursue 
through a variety of modes of dialogue.  At times the readings will be challenging and will 
require that we spend some class time interpreting the major claims/findings before delving 
deeper into our collective critiques and analysis.  As the instructor my task is to facilitate the 
discussion and keep it focused on the main themes and questions guiding the course.  Part of this 
process involves occasional lecturing to contextualize the readings and to motivate the 
discussion.  However, even when “lecturing” I will often initiate a dialogue by posing questions 
to individual students at random.   
 
The class will be divided into two groups, and for each class meeting one group will be 
responsible for submitting brief written reflections prior to class.  I will then use these reflections 
to organize the discussion for the day.  More details on this format are provided below.   
 
At the end of each class period we will have a debrief period in which we highlight the key 
themes from the discussions and note lingering questions.  During this time I will take notes and 
store them in a Word document on the Blackboard site.  This document will serve as a 
conceptual “map” of where we have been and where we are going. 
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Learning Objectives and Modes of Evaluation 

The follow represent the primary learning objectives for this course: 
1. To become familiar with the competing economic, cultural, and political interests that 

have shaped and are shaped by the education system in the United States. 
2. To understand how educational practices differentially impact students based upon race, 

gender, ethnicity, sexuality, and class positions. 
3. To take intellectual risks through course assignments and discussions and to engage in 

forms of participation that are personally challenging. 
 
There are three modes of evaluation for this course: attendance and participation, reading 
reflections, and extended writing assignments.  If there are other aspects that you would like me 
to evaluate other than those described below, do not hesitate to bring this to my attention.  You 
may, for example, have a specific skill or understanding that you are looking to improve upon.  I 
am happy to customize evaluations to the greatest extent possible. 
 
1. Attendance and Participation: 
Regular attendance in this course is a must.  Since the winter quarter begins on a Tuesday and we 
have two holidays falling on Mondays, we will already be missing three class meetings.  I 
recognize that illness and other commitments sometimes get in the way and that you may have to 
miss one or two class meetings.  However, if you have to miss class more frequently then please 
bring this to my attention so that we can discuss how to proceed.  If I do not hear from you then I 
will assume you are skiing. 
 
The participation dimension to your evaluation assumes that you arrive to class having closely 
read the assigned readings. Once in class, I am primarily concerned with the substance of your 
participation, not the frequency.  I will pay specific attention to how your participation varies 
across class formats (e.g. two-way dialogue, whole-class discussion, group work, etc.), and how 
effectively you participate during these situations.  “Effective” participation not only means 
articulating your own ideas, but also actively listening to others and accepting constructive 
criticism.   
 
It is no secret that some students prefer to speak often while others prefer to listen and engage 
internally. This is fine. However, in an effort to foster broad participation, at times I may ignore 
some frequent participants while calling on those who speak up less frequently.  To do so I will 
randomly call on students and engage in dialogue.  Thus, for each class you should come 
prepared to answer factual questions about the readings (e.g., “What is the correspondence 
principle as articulated by Bowles and Gintis?”), synthetic questions (e.g., “How might 
Bourdieu’s theory of social action deepen our understanding of curricular tracking?”), and, 
finally, reflective questions (e.g., “How does Valenzuela’s description of the experiences of 
Latino/a students compare with your own educational experiences?”). 
 
2. Reading Responses and Questions for Discussion 
As noted above, the class will be divided into two groups for the purposes of writing and 
submitting short reading reflections prior to class. In the course outline below you will note that 
next to the heading for each class meeting I have inserted ‘Group 1’, ‘Group 2’, or ‘Groups 1 & 
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2’.  Each group number has been listed once per week.  In the cases in which we only have one 
class meeting for a given week both groups are listed for the same day. When your group is 
listed for a given date that means you are responsible for submitting an electronic version of your 
reading response by 10pm on the evening prior to the class meeting.  For example, “Group 1” is 
listed for the January 14th class meeting, which means Group 1 must email me their responses by 
10pm on January 13th. Details for this process will be explained during our first class meeting. 
 
3. Extended Writing Assignments:  
There will be three formal writing assignments dispersed throughout the quarter.  The intent of 
the writing assignments is for you to apply concepts from the readings to school practices, or to 
engage in a sustained critical conversation with the readings.  For each assignment I will provide 
two or three questions from which you may choose to respond to one.  For example, you may be 
asked to consider the implications that Bowles and Gintis’s correspondence principle has for the 
production and reproduction of inequality.  However, it is possible that our discussions, other 
readings, or your own experiences provide enough evidence to raise doubts about this principle.  
If this is the case, then you may use the writing assignment to critique Bowles and Gintis’s work 
and suggest an alternative thesis.  Each writing assignment will be approximately 1,500-2,000 
words (approximately 5-7 double-spaced pages with 1-inch margins and 12-pt. font.). 
 
Texts: 
There is one required text for this course (available at the WWU Bookstore): 

Counts, George. (1932/1978). Dare the School Build a New Social Order? Carbondale: Southern 
Illinois University Press.  

In addition to this text there are numerous journal articles and chapter selections posted on 
Blackboard.  Do not hesitate to contact me if you have any problems accessing or downloading 
the readings. 
 
Specific Accommodations 

If any student requires specific accommodations please do not hesitate to speak with me at any 
point during the quarter.  This includes those accommodations related to the curriculum, 
instruction, assessments, or any other factors that would otherwise prohibit your full participation 
in this course.  Any questions or concerns students have about this matter will be held 
confidential to the best of my ability.  Students with special needs are encouraged to contact 
disAbility Resources for Students (DRS): Old Main 110, 516 High Street, 360.650.3083, 
http://www.wwu.edu/depts/drs/ for information concerning campus related policies and services. 
 
Course Outline (this will probably change) 
Note: You are only responsible for those readings listed as “Required.”  However, those readings 
listed as “Recommended” are still available on Blackboard.  
Week 1 

1-9-2013 Course Introduction and Overview 
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Week 2 
  
1-14-2013 Historical preliminaries, part 1: From schoolhouse to system (Group 1) 
 
Required:    

1. Read the entire syllabus. 
 

2. Kliebard, Herbert M. (2004). Curriculum ferment in the 1890’s. In The struggle for the 
American curriculum: 1893-1958 (3rd ed.) (pp.1-25). New York: RoutledgeFalmer. 

 
3. Kliebard, H. M. (2002). The Cardinal Principles report as archaelogical deposit. In 

Changing course: American curriculum reform in the twentieth century (pp. 39-49). New 
York: Teachers College Press. 

 
1-16-2013 Dewey’s Pragmatism (Group 2) 
 
Required: 

1. Dewey, John. (1916/1998). Natural development and social efficiency as aims. In Larry 
Hickman and Thomas Alexander (eds.), The essential Dewey, volume 1: Pragmatism, 
education, democracy (pp. 257-264). Bloomington: Indiana University Press. 
 

2. Jackson, Philip. (1998). John Dewey’s School and Society Revisited. The Elementary 
School Journal, 98, 5, pp. 415-426.   

 
Week 3 
 
1-21-2013 No Class Meeting  
 
1-23-2013  Historical preliminaries, part 3: Counts’ social meliorism (Groups 1 & 2) 
 
Required: 

1. Counts, George. (1932/1978). Dare the school build a new social order? Carbondale: 
Southern Illinois University Press. 

 
Week 4 
 
1-28-2013 Historical preliminaries, part 4: Competing visions (Group 2) 
 
Required: 

1. Labaree, David. (1997). Public goods, private goods: The American struggle over 
educational goals.  American Educational Research Journal, 34(1), pp. 39-81. 
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1-30-2013 Schooling & the reproduction of economic relations of production (Group 1) 
 
Required:  
       1.  Bowles, S., & Gintis, H. (1976). Education and personal development: The long shadow 

of work.  In Schooling in capitalist America: Educational reform and the contradictions 
of economic life (1st ed.) (pp. 125-148). New York: Basic Books.  

 
Recommended: 
Dreeben, Robert. (1967). The Contribution of schooling to the learning of norms. Harvard 

Educational Review, 37, pp. 211-237. 
 
Week 5 PAPER 1 DUE VIA EMAIL BY 5PM ON TUESDAY FEB. 5 
 
2-4-2013 Education and cultural reproduction (Group 1) 
 
Required (note that only a portion of each article is assigned): 

1. Lareau, Annette. (2003). Theory: Understanding the work of Pierre Bourdieu. In Unequal 
childhoods: Class, race, and family life (pp. 275-278). Berkeley: University of California 
Press. 
 

2. Bourdieu, P. (1986). The Forms of Capital. In John Richardson (ed.), Handbook of 
Theory and Research for the Sociology of Education (pp.241-248). New York: 
Greenwood Press.  
 

3. Bourdieu, P. (1998). Social space and symbolic space. In Practical reason: On the theory 
of action (pp. 3-13).  Cambridge: Polity Press. 

 
4. Bourdieu, P. (1998b). The new capital. In Practical reason: On the theory of action (pp. 

19-22, 24-30).  Cambridge: Polity Press. 
 
Recommended: 
Bourdieu, P. (1973). Cultural reproduction and social reproduction. In Brown, R. (ed.),  

Knowledge, education, and cultural change: Papers in the sociology of education (pp. 
71-112) 

 
Bernstein, B. B. (1982). Codes, modalities, and the process of cultural reproduction: a model. In 

M. W. Apple (Ed.), Cultural and economic reproduction in education: Essays on class, 
ideology and the State (pp. 304-355). Boston: Routledge & Kegan Paul. 

 
Apple, M. W. (1982). Reproduction and contradiction in education: An introduction. In Apple, 

M. W. (ed.), Cultural and economic reproduction: Essays on class, culture and the state 
(pp. 1-31).  Boston: Routledge and Kegan Paul. 

 
Apple, M. W. (1979/2004). Chapter 2: Ideology and cultural and economic reproduction. In 

Ideology and Curriculum (3rd edition). New York: Routledge. 
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2-6-2013 Cultural reproduction and literacy (Group 2) 
 

1. Gee, James Paul. (2001). Literacy, Discourse, and Linguistics: Introduction and What is 
Literacy? In Ellen Cushman, Eugene R. Kintgen, Barry M. Kroll and Mike Rose (eds), 
Literacy: A Critical Sourcebook. (pages 525-544).  New York: Bedford/St. Martin’s.  
 

2. Delpit, Lisa. (2001). The Politics of Teaching Literate Discourse. In Ellen Cushman, 
Eugene R. Kintgen, Barry M. Kroll and Mike Rose (eds), Literacy: A Critical 
Sourcebook. (pages 545-554). New York: Bedford/St. Martin’s. 

 
Week 6 
 
2-11-2013 Social structure and the distribution of school knowledge (Group 2) 
 
Required: 

1. Oakes, Jeanne. (1985/2005). Tracking. In Keeping Track: How Schools Structure 
Inequality, 2nd edition (pp. 1-14). New Haven: Yale University Press.   
 

2. Oakes, Jeanne. (1985/2005). The distribution of knowledge. In Keeping Track: How 
Schools Structure Inequality, 2nd edition (pp.61-92). New Haven: Yale University Press.  

  
3. Oakes, Jeanne. (1985/2005). Student attitudes: The legitimation of inequality. In Keeping 

Track: How Schools Structure Inequality, 2nd edition (pp. 137-149). New Haven: Yale 
University Press.   

 
Recommended: 
Page, Reba. (1989). The lower-track curriculum at a ‘heavenly’ high school: ‘cycles of 

prejudice’. Journal of Curriculum Studies, 21(3), 197-221. 
 
Page, Reba. (1990). Cultures and curricula: Differences between and within schools. Educational 

Foundations, 4(1), 49-76. 
 
2-13-2013 What and whose knowledge is of the most worth? (Group 1) 
 
Required:  

1. Ravitch, Diane. (1993). Diversity and democracy. American educator, 14, 16-20, 46-48. 
 

2. Sleeter, Christine E. (1995). Curriculum controversies in multicultural education. In E. 
Flaxman and A.H. Passow, Changing populations, changing schools: Yearbook of the 
National Society for the Study of Education, v. 94, pt. 2: 162-185. 

 
Recommended: 
Apple, Michael W. (1996). The politics of official knowledge: Does a national curriculum make 

sense? In Cultural politics and education (pages 22-41). New York: Teachers College 
Press. 
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Apple, Michael W. (2000). Cultural politics and the text. In Official knowledge: Democratic 
education in a conservative age (pp. 42-60). New York: Routledge.  

 
Hirsch, E.D. (1987).  Cultural literacy: What every American needs to know (pp. 1-26, 110-133). 

New York: Vintage Books. 
 
Olneck, Michael R. (2006). Assimilation and American national identity. In Reed Ueda (ed.), A 

companion to American immigration, (pp. 201-224). Blackwell.  
 
Olneck, Michael R. (2004). Immigrants and education in the United States. In James Banks and 

Cherry Banks (eds.), Handbook of research on multicultural education (pp. 381-403). 
San Francisco, CA: Jossey-Bass. 

 
Valenzuela, Angela. (1999). Everyday experiences in the lives of immigrant and U.S.-born 

youth. In Subtractive schooling: U.S. Mexican youth and the politics of caring (pp. 115-
160). 

 
Valenzuela, Angela. (1999). Subtractive schooling and divisions among youth. In Subtractive 

schooling: U.S. Mexican youth and the politics of caring (pp. 115-160). 
 
Conchas, Gilberto Q. (2001). Structuring failure and success: Understanding the variability in 

Latino school engagement. Harvard Educational Review, 71, 475-504. 
 
Lee, Stacey J. (2001). More than ‘model minorities’ or ‘delinquents’: A look at Hmong 

American high school students. Harvard Educational Review, 71, 505-528.  
 
McNeil, L. M. (2005). Faking equity: High stakes testing and the education of Latino youth. In 

A. Valenzuela (Ed.), Leaving children behind: How "Texas-style" accountability fails 
Latino youth. (pages 57-111). Albany: State University of New York Press. 

 
Padilla, R. (2005). High-stakes testing and educational accountability as social constructions 

across cultures. In A. Valenzuela (Ed.), Leaving children behind: How "Texas-style" 
accountability fails Latino youth. (pages 249-263). Albany: State University of New York 
Press. 

 
Week 7 PAPER 2 DUE VIA EMAIL BY 5PM ON FRIDAY FEB. 22 
 
2-18-2013 No Class Meeting 
  
2-20-2013 Whose knowledge is of the most worth, part II (Groups 1 & 2) 
 

[Viewing of the documentary: Precious Knowledge] 
Required:  

1. Perry, Pamela. (2001). White means never having to say you’re ethnic. Journal of 
Contemporary Ethnography, 30, 56-91. 
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Recommended: 
Desmond, Matthew and Emirbayer, Mustafa. (2009). What is racial domination? Du Bois 

Review, 6(2), 335-355. 
 
Hacking, Ian. (1986). Making up people. In Thomas Heller, Morton Sosna, and David Welberry, 

Reconstructing individualism: Autonomy, individuality, and the self in western thought 
(pp. 222-236). Stanford: Stanford University Press. 

Fordham, Signithia, & Ogbu, John. (1986). Black students' school success: Coping with the 
"burden of `acting white'. Urban Review, 18, 176-206.  

 
O’Conner, Carla, Jennifer Mueller, R. L’Heureux Lewis, Deborah Rivas-Drake, and Seneca 

Rosenberg. (2011). “Being black and strategizing for excellence in a racially stratified 
academic hierarchy. American Educational Research Journal, 48(6), 1232-1257.  

 
Week 8 
 
2-25-2013 Schooling and the ‘burden’ of acting white (Group 1) 
 
Required: 

1. Tyson, Karolyn. (2006). The making of the ‘burden’: Tracing the development of a 
‘burden of acting white’ in schools. In Erin McNamara Horvat and Carla O’Connor 
(eds.), Beyond acting white: Reframing the debate on black student achievement (pp 57-
88).  Lanham, MD: Rowman & Littlefield Publishers, Inc. 

 
2-27-2013 Do schools (re)produce unequal gender relations? (Group 2) 
 
Required: 

1. Arnot, Madeleine (2002). Schooling and the reproduction of class and gender relations. 
Reproducing gender? In Essays on educational theory and feminist politics (pp. 55-76). 
New York: RoutledgeFalmer. 

 
Recommended: 
Ferree, M. M. and Hess, B. (1987). Introduction. In Analyzing gender: A handbook of social 

science research (pp. 9-31). London: Sage. 
 
Glenn, E. N. (2000). The social construction and institutionalization of gender and race: An 

integrative framework. In Myra Max Ferree, Judith Lorber, and Beth B. Hess, 
Revisioning gender (pp. 3-43). Walnut Creek, CA: Altamira Press. 
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Week 9 
 
3-4-2013 Thinking of alternatives-I: De-schooling society (Group 2) 
 
Required: 

1. Illich, Ivan. (1970). Why we must disestablish school.  In Deschooling Society (pages 1-
24). New York: Marion Boyars Publishers LTD. 

 
2. Illich, Ivan. (1970). Learning webs.  In Deschooling Society (pages 103-150). New York: 

Marion Boyars Publishers LTD. 
 
3-6-2013 Thinking of alternatives-II: Democratic Schools & ‘Real Utopias’ (Group 1) 
 
Required: 

1. Gandin, L. and Apple, M. W. (2003).  Educating the state, democratizing knowledge: The 
citizen school project at Porto Allegre, Brazil. In M. W. Apple (ed.) The state and the 
politics of knowledge (pp. 193-220). New York and London: RoutledgeFalmer.  
 

2. Peterson, Bob. (1995). La Escuela Fratney: A journey toward democracy. In Democratic 
Schools (pp. 58-82). Alexandria, VA: Association for Supervision and Curriculum 
Development. 

 
Recommended: 
Wright, E. O. (2010). The tasks of emancipatory social science. In Envisioning Real Utopias. 

London: Verso. 
 
Freire, Paulo. 2003. Pedagogy of the oppressed (30th anniversary edition) (pp. 43-69). New 

York: The Continuum International Publishing Group. 
 
Beane, James, and Apple, Michael W. (1995). The case for democratic schools. In Democratic 

Schools (pp. 1-25). Alexandria, VA: Association for Supervision and Curriculum 
Development. 

 
Week 10  
 
3-11-2013 Synthesizing the material, part I 
 

1. Bring all readings from January 14 through February 11 
 
3-13-2013 Synthesizing the material, part II 
 

1. Bring all readings from February 11 through March 6 
2. FINAL PAPER DUE IN CLASS (HARD COPY) 

 
 


