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UNIVERSITY OF KENTUCKY 
Department of Educational Policy Studies & Evaluation 

 
EPE 301 Joseph J. Ferrare, Ph.D. 
Education in American Culture 145C Taylor Education Building 
Spring 2015, Wed. 11am – 1:30pm Office Hours: Wed. 3 - 5pm  
DH 127 Email: Joseph.Ferrare@uky.edu 
Course website: www.josephferrare.com/epe-301      Web: www.josephferrare.com 
 

COURSE OBJECTIVES 
The primary objective of this course is to think relationally about schools and the process of 
“schooling” in the United States. To think relationally about schools means that we will be 
concerned with how educational practices shape and are shaped by broader social relations 
taking place in the economic, political, and cultural realms of society. Thus, a recurring question 
we will ask is, “How might our knowledge of the relationship between school and society shape 
the ways we organize practices in schools and make decisions in the realm of education policy?” 
 
With this broad focus in mind the course will center on the following specific themes: 

1. The role of schooling in society 
2. The sociological and political contexts of pedagogy and the curriculum 
3. Issues involving race, class, gender, sexuality, ethnicity, citizenship, and language 
4. School expansion and social mobility 
5. Education policy and reform 

 
These themes are not mutually exclusive and do not constitute a sequential order.  Rather, they 
represent a sample of the many points of reference from which we will situate schools in society.  
Thus, as we progress through the semester we will apply what we have learned to current and 
past concepts that emerge from the course material.   
 
LEARNING OBJECTIVES 
The following represent the primary learning objectives for this course: 

1. To understand how educational practices and trajectories differentially impact students 
based upon race, gender, class, ability, language, and other cultural identities and social 
positions; 

2. To understand the dominant education policies and reforms aimed at (re)shaping the 
practices and trajectories outlined in Objective 1. 

3. To develop the skill of participating in debates about education through writing and 
public speaking.  

 
CLASS FORMAT 
The primary format for our class meetings will be seminar-style discussions, debates, and small 
group problem-solving scenarios. During seminar-style discussions we will work together as a 
class, in small groups, and individually to raise critical questions and formulate connections 
across the course material. In addition, I will pose problems through case studies in order to 
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provide you with in-class opportunities to apply theoretical and methodological tools to analyze 
key questions guiding the course. Periodically I will attempt to motivate discussions through the 
use of Socratic lecture.  
 
COURSE REQUIREMENTS 
Your work in this course will be evaluated through multiple modes in relation to each of the 
three learning objectives. The specific modes of evaluation and corresponding grading weights 
are described below. Grades will be assigned using the following distribution:  
 
90-100 A 
80-89 B 
70-79 C 
60-69 D 
59 and lower E 

 
 
Upper Tier Writing Course & Citizenship Requirement 
In addition to meeting undergraduate certification requirement in the College of Education, EPE 
301 satisfies two University requirements: Citizenship in the UK Core (General Education), as 
well as the Graduation Composition and Communication Requirement (GCCR). The GCCR 
replaces the former Graduation Writing Requirement (GWR). In order to receive the GCCR 
credit for this course, you must have successfully completed the first-year writing requirement 
(ENG 104 or its equivalent) and have completed at least 30 hours of coursework. You can learn 
more about the GCCR here: http://www.uky.edu/UGE/writing.html. For more information on 
Citizenship- Learning Outcome IV- see: www.uky.edu/registrar/bulletinCurrent/ukc.pdf 
 
Minimum Writing Requirements 
As part of the upper tier writing requirement: 

1. Students will be required to write a minimum of 15 pages of formal writing. 
2. At least 10 of these pages must be single-authored assignments. 
3. No assignments requiring fewer than 4 pages may be included in the 15-page minimum. 
4. These 15 pages must go through a draft, review, and revision process. Peer review is 

sufficient to meet the review requirement. 
5. Any major assignment that receives a D or below must be revised to reflect competency 

and resubmitted. Students who receive a D or below on papers will have one week from 
when a graded paper is returned to meet with the instructor and to revise their paper.  
Only one revision attempt for each paper will be granted. 

1. Participation in Class Discussions (20%) 
Students are expected to attend class regularly (< 2 absences) and to have completed the assigned 
readings prior to the class meeting. Since this course only meets once per week, missing one 
class meeting is no different than skipping three class meetings for a MWF course. Thus, every 
unexcused absence beyond the one allotted will result in a 10% penalty to your participation 
grade for each class missed. The only exceptions to the latter are personal emergencies or serious 
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illnesses for which I will need formal documentation. Excluding the latter instances, there is no 
need to notify me if you will be absent.   
 
Participation in class discussions is required. During the discussion portion of each class session 
I will randomly call upon students to participate. Everyone should be prepared to offer a 
summary of the key arguments/research findings in the readings and to have given some thought 
to where you stand in relation to those arguments/findings. I respect that some of you feel 
comfortable speaking on a regular basis while others generally prefer to listen. I do not expect 
that everyone will participate equally. However, the format of this course is structured in a way 
that will make it impossible for you to sit silently all semester.  
 
2. Critical Analysis Paper (20%) 
For this paper you will be asked to critically analyze one reading from the course. On the first 
day of class I will share a list of readings that are appropriate for this assignment. Your analysis 
should include a discussion of the key questions raised by the author(s), the sources of data and 
methodological tools used to address the questions, the findings from the analysis, and the claims 
made in relation to the results. My expectation is that your analysis will be approximately 1,200 
words (~4 double-spaced pages with 12pt. Times New Roman font). The due date for this 
assignment is Wednesday February 11th. A more detailed description of the assignment and an 
example analysis can be found on the Canvas site. Please upload your critical analysis as a 
Microsoft Word document to the Canvas site with the following file title: [Your last 
name]301Critical.  
 
3. Education in the News: Position Paper and Presentation (25%) 
Each of you will be responsible for identifying a current (within the last 12 months) news article 
covering some aspect of contemporary education policy in the United States. The purpose of the 
assignment is to briefly summarize the article and then take a stance on the policy of concern. 
For example, you might find an article from the Chicago Tribune about school closures and 
charter school policy. Your task is to summarize the article and then take a policy stance (i.e. in 
favor or opposition) concerning this particular situation. Your paper should be approximately 
1,500 words (~5 pages using 1-inch margins and 12pt. Times New Roman font). On the first day 
of class we will discuss this assignment in more detail and I will provide some suggestions for 
where to find relevant articles.  
 
In addition to your paper you will be required to present your position to the class. While you are 
permitted to use the whiteboard, the use of PowerPoint and other slides should be kept to a 
minimum (if used at all). My rationale here is for you to stand before your peers and have a 
conversation about a position of relevance in education. I want the engagement to center on you 
and your peers rather than a series of slides. You will have 7 minutes to present your summary 
and position, which will be followed by 5-10 minutes of Q&A from members of the class. The 
goal of the paper and presentation is to take a stance with enough conviction so as to generate a 
productive debate.  
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This assignment will have a rolling due date. On the first day of class you will be asked to sign 
up for a date to present your article and position paper. There will be a limit of two presentations 
per class meeting. On the due date for your paper please upload your paper to Blackboard by 
11am with the following file title: [Your last name]301News. 
 
4. Field Experience Project (35%) 
A field experience placement of 15 hours is required for all EPE 301 students. This is an inquiry-
based, active learning experience, designed to enhance your foundation of knowledge and 
experience related to education in non-classroom settings. The placement project should be 
relevant to you, your professional goals, and the issues covered in this course. You are required 
to complete an analytical paper based on the field experience. You can find a directory of 
Volunteer Opportunities at this link: http://ukepe301volunteerpartnersproject.wordpress.com. 
Once you have identified a site for your field experience please upload your Field Experience 
Selection Form to the Blackboard site. In addition, please log your time using the Field 
Experience Time Log and upload the completed document to Blackboard at the end of the 
semester. 
 
Students working toward licensure are required to log hours using the OTIS portfolio system. 
For detailed instructions on how to register for an account and log your hours please see the 
information sheet on the course website (Note: Register for an Initial Licensure account). 
 
Along with the 15 hours of fieldwork, you are also required to write a reflective paper that 
examines your experience through the concepts and contexts covered in the course. For example, 
if you volunteer at a youth center then you might analyze your experience through the lenses of 
social and cultural capital. Your paper should be approximately 1,800 words (~6 double-spaced 
pages using 1-inch margins and 12pt. Times New Roman font). The more relevant and 
substantive your field experience is to your personal and professional goals, the easier it will be 
to engage with this assignment in a meaningful way. The due date for the final paper is Friday 
May 1 at 4pm. Please upload your paper to Blackboard using the following file title: [Your last 
name]301FINAL. 
 
TEXTS 
There are two books required for this course: 
 
Counts, George. 1932/1978. Dare the School Build a New Social Order? Carbondale: Southern 

Illinois University Press.  
 
Ravitch, Diane. 2010. The Death and Life of the Great American School System: How Testing 

and Choice are Undermining Education. New York: Basic Books. 
In addition to these two books, a number of journal articles and selected book chapters are posted 
on the course website.  
 
Some Thoughts on How to Approach the Readings in this Course 
1. Approach the task of reading seriously. While the volume of reading in this course is 
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relatively light (~50-60 pages per week), some of the readings are challenging to comprehend 
during your first attempt. In this sense, 50-60 pages might feel like a heavy load. My advice is to 
do each reading assignment in one sustained session and to try and schedule these reading 
sessions consistently each week. The complexity of these readings will require your full 
concentration for an extended period of time that is free from distractions.  
 
2. Follow the logic. As you read, underline (preferably in pencil) the key arguments in a way that 
will allow you to follow the logic of the arguments when you return to the text in the future. Be 
selective in what you underline. Imagine that you are trying to turn the full text into an outline. 
Remember, the purpose is to be able to quickly follow the logic of the argument at a later time 
(e.g., before or during class).  In addition to underlining, write question marks next to sections of 
the text that are confusing and make a note at the points in the text where the author changes 
topic (i.e. transitions points). Finally, once you have completed the reading go back through and 
re-read what you underlined at least once.  
 
3. Read with the principle of charity. Try to keep in mind that the authors we are reading in this 
course have made it on the syllabus because many people have found their ideas compelling. 
Some of these ideas have formed the foundation of many of our modern institutions—especially 
in education. You may disagree with many of the readings and find the writing styles obtuse (I 
certainly do), but try to approach each one with the attitude that it might—and likely does—
contain insights that you can use to understand and experience the world in new ways.  
 
ACCOMMODATIONS 
If any student requires specific accommodations please do not hesitate to speak with me at any 
point during the semester.  This includes accommodations related to the curriculum, instruction, 
evaluations, or any other factors that would otherwise prohibit your full participation in this 
course. Any questions or concerns students have about this matter will be held confidential to the 
best of my ability. In order to receive specific accommodations in this course, you must provide 
me with a Letter of Accommodation from the Disability Resource Center (Room 2, Alumni 
Gym, 859-257-2754, email address: jkarnes@email.uky.edu) for coordination of campus 
disability services available to students with disabilities. 
 
ACADEMIC INTEGRITY  
All instances of academic dishonesty will be addressed according to standard UK policies on 
academic integrity. Please familiarize yourself with these expectations and the Code of Student 
Rights and Responsibilities: http://www.uky.edu/Ombud/ForStudents_AcademicIntegrity.php.  
 
Plagiarism is attempting to pass off others' work as your own, such as copying the words of 
others or paraphrasing without proper attribution; not giving credit to sources in oral 
presentations; and/or handing in a paper you completed for another class for a grade in this 
course (i.e. self-plagiarizing). For specific questions about plagiarism please see the following 
document put together by UK's Office of Academic Ombud Services: 
http://www.uky.edu/Ombud/Plagiarism.pdf 
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ESTIMATED COURSE OUTLINE 
   
Section 1: What are the Roles of Schools? 
 
1-14-2015 Course introduction 
 

1. Read the entire syllabus. 
2. Begin the reading assignment for next week.  

 
1-21-2015 Competing visions of education in America 
 

1. Labaree, David. F. (1997). Public Goods, Private Goods: The American Struggle over 
Educational Goals. American Educational Research Journal, 34, 39-81.   

 
1-28-2015 Can schools transform society? 
 

1. Counts, George. (1932/1978). Dare the School Build a New Social Order? Carbondale: 
Southern Illinois University Press.  

 
2-4-2015 What are the proper forms of socialization in schools? 
 

1. Gutmann, Amy. (1999). The Purposes of Primary Education. In Amy Gutmann, 
Democratic Education (pages 48-64).  Princeton: Princeton University Press. 

2. Brint, Steven, Mary F. Contreras, Michael T. Matthews. 2001. “Socialization Messages 
in Primary Schools: An Organizational Analysis.” Sociology of Education 74:157-180.  

 
2-11-2015 Whose knowledge is taught? 
 

1. Ravitch, Diane. (1993). Diversity and Democracy. American Educator, 14 (Spring, 
1990), pages 16-20, 46-48. 

2. Sleeter, Christine E. (1995). Curriculum Controversies in Multicultural Education. In E. 
Flaxman and A.H. Passow, Changing Populations, Changing Schools: Yearbook of the 
National Society for the Study of Education, v. 94, pt. 2: 162-185. 

3. Chapter 3 in: 
Apple, Michael W. (2000). Official knowledge: Democratic education in a conservative 
age. New York: Routledge.  

 
***Critical Analysis Paper Due on Friday February 13th at 4pm. 
 
Section 2: Social and Cultural Reproduction in Education 
 
2-18-2015 Cultural capital and family/school relations  
 

1. Lareau, Annette. (2003). Theory: Understanding the work of Pierre Bourdieu. In Unequal 
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childhoods: Class, race, and family life (pp. 275-278). Berkeley: University of California 
Press. 

2. Lareau, Annette. (2002). Invisible inequality: Social class and childrearing in black 
families and white families. American Sociological Review, 67, 747-776. 

3. Calarco, Jessica M. 2014. “Coached for the classroom: Parents’ cultural transmission and 
children’s reproduction of educational inequalities.” American Sociological Review, 
(ahead of print), 1-23. 

 
2-25-2015 Stratification of learning and identity in and between classrooms 
 

1. Rist, Ray C. (2000). Student social class and teacher expectations: The self-fulfilling 
prophecy in ghetto education. Harvard Education Review, 70(3), 257-301.  

2. Chapter 6, “The distribution of knowledge,” pp. 61-92 in: 
Oakes, Jeanne. 1985/2005. Keeping track: How schools structure inequality (2nd Ed.). 

New Haven: Yale University Press. 
 
3-4-2015 Race and academic achievement  
 

1. Tyson, Karolyn. (2006). The Making of the ‘Burden’: Tracing the Development of a 
‘Burden of Acting White’ in Schools. In Erin McNamara Horvat and Carla O’Connor 
(eds.), Beyond Acting White: Reframing the Debate on Black Student Achievement (pp. 
57-88).  Lanham, MD: Rowman & Littlefield Publishers, Inc. 

2. Perry, Pamela. (2001). White Means Never Having to Say You’re Ethnic. Journal of 
Contemporary Ethnography, 30, 56-91.  

 
3-11-2015 Gender and academic achievement 
 

1. Mickelson, Roslyn A. (1989). Why does Jane read and write so well? The anomaly of 
women’s achievement.” Sociology of Education, 62, 47-63. 

2. Mickelson, Roslyn A. (2003). Gender, Bourdieu, and the anomaly of women’s 
achievement redux.” Sociology of Education, 76, 373-375. 

3. Morris, Edward M. (2008). ‘Rednecks,’ ‘rutters,’ and ‘rithmetic: Social class, 
masculinity, and schooling in a rural context. Gender and Society, 22, 728-751. 

 
3-18-2015 NO CLASS (Spring Break) 
 
 
 
 
3-25-2015 Language, culture, and the politics of literacy 
 

1. Gee, James Paul. (2001). Literacy, discourse, and linguistics: Introduction and What is 
literacy? In Ellen Cushman, Eugene R. Kintgen, Barry M. Kroll and Mike Rose (eds), 
Literacy: A critical sourcebook. (pages 525-544).  New York: Bedford/St. Martin’s. 
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2. Delpit, Lisa. (2001). The politics of teaching literate discourse. In Ellen Cushman, 
Eugene R. Kintgen, Barry M. Kroll and Mike Rose (eds), Literacy: A critical sourcebook. 
(pages 545-554). New York: Bedford/St. Martin’s. 

Section 3: Desegregation, Expansion, and the Politics of Education Reform 
 
4-1-2015 Desegregation and resegregation of US schools 

1. Coleman, James S., Ernest Campbell, Carol Hobson, James McPartland, Alexander 
Mood, Frederic Weinfeld, and Rober York. (1966/2011). Equality of educational 
opportunity: The Coleman report.” Pp. 120-136 in The structure of schooling, edited by 
R. Arum and I. Beattie. Los Angeles: Sage.  

2. Ladson-Billings, Gloria. (2004). Landing on the Wrong Note: The Price We Paid for 
Brown. Educational Researcher, 33, 3-13. 

3. Pp. 7 – 12 (executive summary), xiii – xxiii, 1-27, and 77-82 from:  
Orfield, Gary, Kucsera, John, and Siegel-Hawley, Genevieve. (2012). E 
pluribus…separation: Deepening double segregation for more students. Civil Rights 
Project: University of California Los Angeles. 

 
4-8-2015 Paradoxes of system expansion 
 

1. Chapter 6, “The System in Motion,” pp. 90-113 in: 
Green, Thomas F. (1980). Predicting the Behavior of the Educational System. Syracuse, 
NY: Syracuse University Press. 

2. Ayalon, Hanna and Yossi Shavit. 2004. “Educational Reforms and Inequalities in Israel: 
the MMI Hypothesis Revisited.” Sociology of Education 77:103-120. 

 
4-15-2015 PEER REVIEW DAY 
 

1. Begin reading for 4-22-2015—Ravitch book: chapters 1-2 and 5-7  
  

4-22-2015 The politics of contemporary education reform, part 1 
 

1. Ravitch book: chapters 1-2 and 5-7 
 

4-29-2015 The politics of contemporary education reform, part 2 
 

1. Ravitch book: chapters 8 – 11 
 
***Final Field Experience Papers due on Friday May 1 at 4pm. 


